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Dialectical Journals 

Teacher Instructions 
This is an adapted dialectical journal designed to scaffold the reading process of “Shooting an Elephant” toward 
the LDC module in the “Words Matter” unit, which asks students to explain how specific word choices and 
connotation develop tone.   

Copy several pages for each student or copy one page and ask students to add additional pages on their own 
paper. Some students may prefer to fill out a digital version. If you have the technology and want to allow 
students to collaborate, several students could share a Google Doc version.   

If students have never used a dialectical journal, model a few rows first. You can use any text—it is probably 
best to model with something OTHER than “Shooting an Elephant” so you do not unduly influence students’ 
reading. 

You can assign a specific number of entries or allow students to self-regulate, with the reminder that the more 
entries they complete, the more support they will have for their final essay.    

Differentiation Suggestions 
This adapted dialectical journal can be further adapted in several ways to support different levels of readers 
and/or elicit different responses from students depending on what you know your classes need to focus on. 
Here are a few suggestions. 

1. Change the page layout to “landscape,” and widen certain columns to encourage more detail in student 
responses. 

2. Divide the cells in Column 3 to provide distinct space for denotation/definition and connotations. For 
example:   

Page # Word Choice Denotation and 
Connotations 

How do this word choice and its 
connotation contribute to the tone? 

  D:   

C:  

 
3. Simplify the Column 4 prompt to “What tone does the author’s diction create?,” and use it in tandem with a 

tone word list. 

4. Have students fill out Columns 1–3 independently, and then use small group discussion to help them fill out 
Column 4. 

5. Pre-identify a few key words from the text, and require students to complete entries on those words (in 
addition to some student-selected words). 
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Name: ___________________________________  
Date:____________________ Block: ____ 
 

Dialectical Journals 
 

As we read “Shooting an Elephant” by George Orwell, complete the dialectical journal to analyze the diction 
and tone of the passage. This will help you gather and analyze evidence for your final essay. 

 

Page # 

Word Choice 
Pick out significant examples of 

the author’s diction and any 
essential vocabulary used. 

Denotation and 
Connotations 

Define the word(s), and list 
the connotations. 

How do this word choice and its 
connotation(s) contribute to the tone of 

the passage? 
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Page # 

Diction and Vocabulary 
Pick out examples of the 
author’s diction and any 

essential vocabulary used. 

Denotation and 
Connotations 

Define the word(s), and list 
the connotations. 

How do this word choice and its 
connotation(s) contribute to the tone of 

the passage? 
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Small Group Discussion for “Bridging the Conversation”  

Instructions and Protocol 
Context 

After closely reading Orwell’s “Shooting an Elephant,” it will be important for all students to discuss what they’ve 
read in a more focused manner. Before writing their essays, students must choose a specific aspect of the 
story (the natives, British Empire, having to shoot the animal, etc.) and focus on the evidence and implications 
of the author’s diction toward that aspect. The focus for this activity will come from which aspect they choose.  

So if you have a group of writers who want to focus on the narrator’s attitude toward the native, then they will 
make up a “natives” group. If a larger number of students is leaning toward the same direction, just be sure to 
break that group up into multiple smaller groups so they are more effective at closely reading; annotating; and 
sharing their evidence, annotations, and thinking on tone specific to their focus.  

This mini-task is meant to take place in a single period (50 minutes), helping students organize their notes and 
thinking on the narrator’s tone in the short story, making for an easier transition to the writing process.  

Practice 

1. After having modeled your own thinking and allowing students to practice their close reading strategies 
earlier, students now need to decide on the aspect of the surroundings or predicament they want to key in 
on. Group students according to their choices: 

2.  

 
 
 

 
 
 
 
 
 
 

3. The mandate in the groups is as follows: (a) another round of annotation that centers on their particular 
focus; (b) choosing and documenting key pieces of evidence (diction/words and phrases that lead to a 
particular tone) connected to that focus and the narrator’s attitude; (c) short response in their task log about 
the attitude(s) the narrator has toward that focus. You may choose to provide a specific graphic organizer 
or evidence log for students to use or let them use their own system. (20–30 minutes) 

4. Each group is then responsible for reporting out their findings and implications drawn to the whole class. 
Here, the teacher facilitates the discussion that is based solely on what each group has discovered about 
the text and their conclusion around the narrator’s tone. (20–30 minutes) 

The goal of this mini-task is to facilitate the type of thinking and discussion writers need to have around a 
particular text, the opportunity to grapple with complex texts and organize their thoughts (or cement a thought). 
They may have shared ideas, and that is okay, so long as it is student generated through their collaboration 
with one another. Having students learn from each other is a step in the right direction this early in the year. 
Plus, we foster that collaborative effort and teamwork in the fall semester, a practice we want them to continue 
as the year progresses.  

This is also a solid formative check for you, as you bounce around the room, listening in on groups and guiding 
their discussions if necessary.  

Natives 1 

British 
Empire 

Natives 2 

Killing 
the 

Elephant 

Authority 
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You are now in a small group with other students who have chosen the same focus for their essay as you have. 
Here is what you need to do: 

1. Individually annotate the story again, this time specifically focusing on diction and other evidence that is 
specifically related to your topic. 

2. Record key pieces of evidence that you might use in your essay—that is, examples of diction/words and 
phrases that develop a particular tone. 

3. Write a short response about the narrator’s attitude toward your chosen focus. 

Then, get together with your group, and discuss all of the above. Add to your notes as you gain further insights 
from your peers. 

Finally, you’ll share out with the whole class. 
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Teacher Instructions and Protocol 

Context  
This activity is meant for the “Preparing to Write” portion of the LDC Module, just after the “Bridging the 
Conversation” section. The purpose is to create a class model of an essay that will holistically earn a score of 3 
or higher on the LDC Explanatory Rubric. This “Whole Class Write” is meant to be done over the course of two 
periods (90–120 minutes total). This activity is adapted from an AP protocol, but it will work for 10th graders. 

Since there are no student exemplars for the unit yet, the students work together as a class, facilitated by the 
teacher, to create a literary analysis on tone that will serve as an exemplar/model they will be writing for 
Orwell’s short story, “Shooting an Elephant.” However, the text on which they will focus will be one of the texts 
from Unit Section 2/the formative assessment*: “Same Song,” “Eleven,” or “Those Winter Sundays.” This class 
write will echo the type of writing expected for the short story. 

*The original intent is for the instructor to choose which text, quite possibly informed by a student excerpt that 
scored well on the formative assessment and that effectively analyzed tone.  
 

Steps  
1. Give students a prompt that echoes the task for Orwell’s short story, except substitute one of the above 

texts from Unit Section 2 (“Eleven,” for instance): 

How does Orwell use diction to convey tone? After reading “Eleven,” write an essay in which you explain 
how Cisneros’ diction conveys the narrator’s complex attitude toward her childhood. What conclusions or 
implications can you draw regarding the narrator’s attitude? Support your explanation with evidence from 
the text.  

2. Divide the class into roughly five groups. Each group writes ONE introductory paragraph and hands to the 
teacher. Provide a checklist of introductory elements (title, author, brief context, thesis on tone.) The class 
discusses which introduction was best and revises it if needed. (Blending of multiple paragraphs can 
occur.) The revised intro is quickly typed up by one student on a laptop, projecting the class progress up to 
this point. If possible, each group can have a laptop. This is where Google Docs becomes a useful tool, 
and the teacher can project the shared document. 

3. During this typing time, the whole class chooses five aspects of tone that would work with this prompt, and 
each group is assigned a particular attitude of the narrator. Then each group gets together and writes ONE 
paragraph on their assigned tone. When finished, they type on a computer in the classroom. If a short 
period, approximately 50 minutes, students go home at this point. If not, tone paragraphs are copied and 
pasted onto one document, which gets printed.  

4. Next, hand around the printed copies (one for each student). Students decide as a class what order the 
paragraphs should go in.  

5. They then go back into their groups and each group writes a transition for the paragraph they originally 
drafted. Teachers should collect the transitions. Each group now writes a conclusion. 

6. As before, all conclusions are discussed by whole class, and one is chosen (or blended). Entire essay is 
copy/pasted together to create the whole class exemplar. Then the teacher can model the grading that 
would occur with this essay using the rubric. 

7. Then a copy is made for each student to have as a model for “Shooting an Elephant,” as they venture 
further into the writing process. 

This activity allows for plenty to be accomplished: analysis of rubric, discussion of the type of thesis required for 
this analysis, transitions, exemplary elements that make up a proficient and advanced essay. This also allows 
for a nice reciprocity in the unit, calling on earlier texts the students are familiar with and have already closely 
read.  

 
  
  



Words Matter: Common Assignment 3—LDC Task and Module 

High School ELA Unit 1  
 

8 

Instructional Plan for “M.E.A.T. Paragraph Writing Strategy” Mini-Task 

Context 
The idea behind this mini-task is to provide students with a simple outline to use when drafting each of their 
body paragraphs for a simple essay. This mini-task can be used outside of the context of a full essay by 
assigning students a controlling idea and having them write one paragraph that supports that controlling idea, 
or it can be used to help them construct multiple body paragraphs in support of the controlling idea in an essay 
they are writing. In either case, it is suggested that you model this process for the students and allow them to 
practice one M.E.A.T. body paragraph outside of the content you want them to write about. 

Explain to students that the body paragraphs are really the meat of the essay—the lengthiest part of the essay 
that serves to support their controlling idea. Each body paragraph should focus on one topic. 

It is presumed that students have been taught the basic structure of a five-paragraph (or similar) essay and 
already know how to write or have already written introductory paragraphs. 

It should be suggested to students that, depending on the essay, the topic, and the way they write, more than 
three body paragraphs may be appropriate.  

It should also be noted that this mini-task does not specifically help students write body paragraphs that deal 
with counterclaims. 

Finally, this should be used as scaffolding for students new to basic essay writing or for students who are 
struggling and need extra help. If students are successful using M.E.A.T. after a few essays, they should then 
be given less direct scaffolding. 

Suggested Instructional Steps 
1. Ask students what function the body paragraphs of an essay serve. 

2. Ask students what is similar about the structure of a body paragraph compared to the introductory 
paragraph and what is different. 

3. Situate the body paragraphs for them thusly:  

Full Essay Outline 
 
I. Introductory Paragraph 

• Hook 
• Background 
• Thesis 
• Transition 

 
II. Body Paragraph 1 (supporting evidence for thesis) 

 
III. Body Paragraph 2 (supporting evidence for thesis) 

 
IV. Body Paragraph 3 (supporting evidence for thesis) 

 
V. Conclusion 

• Summary 
• Restated thesis 
• Consideration of counterclaims 
• Conclusion 

 
4. List the key terms of the M.E.A.T. outline for students and ask them to define each: 

a. Main idea (topic sentence) 
b. Evidence 
c. Analysis 
d. Tie-up/Transition 
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5. Give students a sample controlling idea and/or a sample introductory paragraph for an essay similar to 

what you are assigning. 

• Sample Essay Prompt 

Between direct democracy and representative democracy, which form of government do you think is a 
better system for the United States today? 

• Sample Controlling Idea 

Representative democracy is a better form of government for the United States than direct democracy. 

• Sample Introductory Paragraph 

In ancient societies as well as in some state and local political systems in the United States today, there 
are examples of citizens practicing the purest form of democracy known to man. This form of 
government—direct democracy—involves every citizen having a direct say in the law-making process. 
However, most Americans are much more familiar with representative democracy, which is a system 
wherein citizens vote for leaders to represent and make laws for the society as a whole. Both systems 
have always had certain benefits but also many drawbacks. After considering ancient as well as recent 
uses of direct democracy, there are some clear advantages to having citizens more actively engaged in 
the making of laws. However, given the complexity of the United States and modern society in general, 
it’s clear that representative democracy is a better form of government for the United States than direct 
democracy. 

 
6. Have students brainstorm some ideas to support this sample claim that you are modeling. For example: 

• The United States has a very large population. 

• Most Americans don’t have the time or ability to understand every single legislative issue. 

• Direct democracy is just as or even more prone to the rise of demagogues than representative 
democracy. 

7. Using the M.E.A.T. template, model for students how to write a main idea based on one or more of the 
brainstorming ideas. For example: 

• The size of the U.S. population is one reason that representative democracy is better for the United 
States than direct democracy. 

8. Ask students to brainstorm evidence for the sample main idea. For example: 

• More than 300 million people are living in the United States. 

• The population of Ancient Greece was much smaller than this. 

• The populations of states and localities in the United States that use direct democracy are also much 
smaller than this. 

9. Using the M.E.A.T. template, model for students how to write evidence statements. For example: 

• According to the U.S. Census Bureau, there are more than 300 million people living in the United States. 
Even with a much smaller voting age population, more than 100 million Americans voted in the last 
presidential election. 

10. Using the M.E.A.T. template, model for students how to engage in analysis of their evidence. For example: 

• It is simply not practical to expect hundreds of millions of people to be able to cast hundreds of votes 
every year each time an important new law is under consideration. It probably wouldn’t be logistically or 
fiscally possible to provide the needed structures to get all Americans to participate in direct democracy 
even if we wanted to. On the other hand, ancient Greek city-states had and local communities within the 
United States that practice direct democracy have much smaller populations, which makes direct 
democracy feasible.  
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11. Using the M.E.A.T. template, model for students how to tie up this paragraph and/or transition from this 
paragraph to the next. For example: 

• Without question, the size and complexity of American life is a key reason why direct democracy just 
couldn’t work in the United States. 

12. Present the full sample/modeled paragraph to students: 

• The size of the U.S. population is one reason why representative democracy is better for the United 
States than direct democracy. According to the U.S. Census Bureau, there are more than 300 million 
people living in the United States. Even with a much smaller voting age population, more than 100 million 
Americans voted in the last presidential election. It is simply not practical to expect hundreds of millions of 
people to be able to cast hundreds of votes every year each time an important new law is under 
consideration. It probably wouldn’t be logistically or fiscally possible to provide the needed structures to 
get all Americans to participate in direct democracy even if we wanted to. On the other hand, ancient 
Greek city-states had and local communities within the United States that practice direct democracy have 
much smaller populations, which is what makes direct democracy feasible. Without question, the size of 
the American population is a key roadblock that prevents direct democracy from working in the United 
States. 

13. Give students the M.E.A.T. graphic organizer and have students practice by writing a SECOND body 
paragraph using the same sample topic or by providing another simple sample topic. Students can either 
work individually or with a partner to get through the sample. This sample should be collected and scored. 

Then, provide students with three or more M.E.A.T. graphic organizers and have them work on the body 
paragraphs for their full essay. Encourage them to use the texts, their notes, or their full essay outlines as they 
work on this. Each M.E.A.T. graphic organizer should be collected and scored before students draft their full 
essay. 
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INFORMATIONAL/EXPLANATORY TEACHING TASK RUBRIC (TEMPLATE TASK COLLECTION VERSION 2.0) 
!

Scoring!
Elements!

Not!Yet! Approaches!Expectations! Meets!Expectations! Advanced!
1! 1.5! 2! 2.5! 3! 3.5! 4!

Focus! Attempts!to!address!prompt,!
but!lacks!focus!or!is!offEtask.! !

Addresses!prompt!
appropriately,!but!with!a!weak!

or!uneven!focus.!
!

Addresses!prompt!appropriately!
and!maintains!a!clear,!steady!focus.!!
D:!Addresses!additional!demands!!

sufficiently.!

!

Addresses!all!aspects!of!prompt!
appropriately!and!maintains!a!strongly!

developed!focus.!D:!Addresses!
additional!demands!with!thoroughness!
and!makes!a!connection!to!controlling!

idea.!

Controlling!
Idea!

Attempts!to!establish!a!
controlling!idea,!but!lacks!a!

clear!purpose.!
! Establishes!a!controlling!idea!

with!a!general!purpose.!! !
Establishes!a!controlling!idea!with!

a!clear!purpose!maintained!
throughout!the!response.!!

!
Establishes!a!strong!controlling!idea!
with!a!clear!purpose!maintained!

throughout!the!response.!!

Reading/!
Research!

Attempts!to!present!
information!in!response!to!the!
prompt,!but!lacks!connections!
or!relevance!to!the!purpose!of!

the!prompt.!!

!

Presents!information!from!
reading!materials!relevant!to!
the!purpose!of!the!prompt!with!
minor!lapses!in!accuracy!or!

completeness.!!

!
Presents!information!from!reading!
materials!relevant!to!the!prompt!
with!accuracy!and!sufficient!detail.!!

!

Accurately!presents!information!
relevant!to!all!parts!of!the!prompt!with!
effective!selection!of!sources!and!
details!from!reading!materials.!!

Development!

Attempts!to!provide!details!in!
response!to!the!prompt,!

including!retelling,!but!lacks!
sufficient!development!or!

relevancy.!!

!
Presents!appropriate!details!to!

support!the!focus!and!
controlling!idea.!!

!
Presents!appropriate!and!sufficient!
details!to!support!the!focus!and!

controlling!idea.!!
!

Presents!thorough!and!detailed!
information!to!strongly!support!the!

focus!and!controlling!idea.!!

Organization! Attempts!to!organize!ideas,!but!
lacks!control!of!structure.! !

Uses!an!appropriate!
organizational!structure!to!

address!the!specific!
requirements!of!the!prompt,!
with!some!lapses!in!coherence!

or!awkward!use!of!the!
organizational!structure!

!

Maintains!an!appropriate!
organizational!structure!to!address!
the!specific!requirements!of!the!

prompt.!

!

Maintains!an!organizational!structure!
that!intentionally!and!effectively!
enhances!the!presentation!of!

information!as!required!by!the!specific!
prompt.!

Conventions!

Attempts!to!demonstrate!
standard!English!conventions,!
but!lacks!cohesion!and!control!

of!grammar,!usage,!and!
mechanics.!Sources!are!used!

without!citation.!

!

Demonstrates!an!uneven!
command!of!standard!English!
conventions!and!cohesion.!Uses!
language!and!tone!with!some!
inaccurate,!inappropriate,!or!
uneven!features.!Inconsistently!

cites!sources.!

!

Demonstrates!a!command!of!
standard!English!conventions!and!

cohesion,!with!few!errors.!
Response!includes!language!and!
tone!appropriate!to!the!audience,!
purpose,!and!specific!requirements!
of!the!prompt.!Cites!sources!using!
an!appropriate!format!with!only!

minor!errors.!

!

Demonstrates!and!maintains!a!wellE
developed!command!of!standard!
English!conventions!and!cohesion,!
with!few!errors.!Response!includes!
language!and!tone!consistently!

appropriate!to!the!audience,!purpose,!
and!specific!requirements!of!the!
prompt.!Consistently!cites!sources!
using!an!appropriate!format.!

Content!
Understanding!

Attempts!to!include!
disciplinary!content!in!
explanations,!but!

understanding!of!content!is!
weak;!content!is!irrelevant,!
inappropriate,!or!inaccurate.!

!

Briefly!notes!disciplinary!
content!relevant!to!the!prompt;!

shows!basic!or!uneven!
understanding!of!content;!
minor!errors!in!explanation.!

!

Accurately!presents!disciplinary!
content!relevant!to!the!prompt!
with!sufficient!explanations!that!
demonstrate!understanding.!

!

Integrates!relevant!and!accurate!
disciplinary!content!with!thorough!
explanations!that!demonstrate!inE

depth!understanding.!

!
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4. Are there any awkward or poorly worded sentences that need to be corrected? Highlight or underline them in a 
different color, and make suggestions for how to improve each. 
 
5. State the writer’s strengths and areas for growth in the sections below. Please give specific details and 
reference the writer’s work. Avoid using non-specific words like “good,” “nice,” and “great job” that do not help the 
writer improve his/her draft. 
 
What are two areas that are particularly strong about the writer’s essay? 

 
 
 
 
 
 
What are two areas that could be improved in this essay?  

 
 
 
 
 
 
Peer reviewed and edited by:  ______________________________ 
 
 
Author Directions 
After reviewing your essay with your partner, complete the following tasks: 
 

1. Revise your thesis statements based on your partner’s answers to question 1. 
 

2. Answer the questions your partner wrote about the highlighted sentences for question 2, and then tie the 
answer to the topic sentence. This will help add commentary and analysis to your essay. 
 

3. Look at the patterns your partner found in question 3. If you see the same type of sentence beginning, 
such as always starting with the subject, use the Sentence Variation Models list to vary the beginnings of 
your sentences. 
 

4. Look at the sentences your partner identified that need to be revised in question 4. Use the Focus for 
Editing and Revising handout to revise these sentences. 
 

5. Make sure you address the two areas of improvement that your partner identified in question 5. 


